We study determinants 
Introduction
The recent upheavals in the Arab world illustrate the discontent felt by broad parts of the population in the Middle Eastern and North African (MENA) region. According to the Arab Human Development Reports (AHDR), this region distinguishes itself from other parts of the world in that it lacks freedom, knowledge and gender equity (UNDP, 2002 (UNDP, , 2003 (UNDP, , 2006 (UNDP, , 2009 ). This paper focuses on the last two aspects, the low level of education and the significant gender differences in education, which, according to the AHDR, should be addressed in order to bring lasting change to the region. An educated population is vital for constructing democratic societies, reducing poverty and inequality, and building dynamic, competitive economies (Barro, 1999; Sen, 1999; Case, 2001; Word Bank, 2006) . A higher level of education of women has the additional advantage of reducing infant and child mortality and malnutrition, reducing fertility and enhancing family welfare (King and Anne Hill, 1993; Smith and Haddad, 2000; Lee and Mason, 2005; UNESCO, 2010) .
Without educating the women, it will be very difficult to change the traditional value patterns that prevail in many parts of the Arab world. Women without education have little access to information, as they are not able to read and sometimes even do not speak the dominant language (author reference). They depend heavily on the people in their nearby environment for contact with and knowledge about the outside world. As a result, these women play an important role in the reproduction of existing values-including values which stress a subordinate position of women-to the next generation (Armstrong and Armstrong, 1994 ; author reference). Without educating the women and connecting them to the outside world, persistent change will be very difficult to achieve (UNDP, 2002 (UNDP, , 2006 .
In this paper we take stock of the situation with regard to educational participation of young children in six Arab countries. We delve into the roots of under-enrollment in primary education, early school dropout in secondary education, and differences between boys and girls. As the weak position of women in the Arab world is generally explained as the result of restrictive factors in the living environment (Inglehard and Norris, 2003; Moghadam, 1993 Moghadam, , 2004 ; author reference), we extend the classic status attainment model --which focuses on socio-economic and demographic characteristics of the family background --with cultural and economic context factors. This allows us to assess the relative importance of household and context factors in explaining educational participation and gender differences in education in these countries. The data also confirm the conclusions of the AHDR that there remains much work to be done. Even in the most recent cohorts, in none of the countries all children had entered primary education. This becomes even clearer when we look at Figure 2 , which shows for each age group the percentages of children who were not enrolled in education at time of interview (2001) (2002) (2003) (2004) (2005) . We see that participation was highest among children aged 8 and 9
(in Yemen aged 11) and that already at age 10 the first children started to drop out of school.
From age 11 onwards, participation decreased strongly in all countries. For girls dropout was especially strong in Morocco, Syria and Yemen, with over half of 15-year old girls out of school. For boys dropout was strongest in Morocco and Syria. Gender differences were most pronounced in Yemen, with 30 percent of girls against 10 percent of boys not going to school at all. The figures lead us to the conclusion that, although getting children and in particular girls into school remains a problem in these countries, the major challenge currently faced by them is to prevent the ones who are in school from dropping out.
The aim of this paper is twofold. First we want to provide insight into the reasons why some young children in these countries are not in school and why so many older children drop out too early. Second, we want to increase our understanding of the causes of the large gender differences in education in these countries. To fulfil these aims we have build a multilevel database in which household-level information on 80,000 children aged 8-15 is supplemented with relevant context information at the level of the nearby (village or neighbourhood) and further away (district) environment. The data are analyzed with advanced multilevel logistic regression models, with educational participation of the children as dependent variable and socio-economic, demographic and cultural household characteristics and socio-economic and cultural context characteristics as independent variables.
Because the rural areas of these countries are much less developed and more traditional than the urban areas, we will test for variation between urban and rural areas in effects of risk factors and gender differences. In this way, more specific information is obtained that may help developing tailor-made policy interventions aimed at improving educational participation in specific problem situations. Our analyses will be conducted separately for children aged 8-11 and for children aged 12-15 who went to school before. The outcomes for the first group will reveal the household and context determinants of going to school of young children. Those for the second group will show which factors are most important in keeping children in school and preventing school dropout after age 11.
Theoretical background
According to human capital theory, participation in education is an investment in human capital made because of the expected returns later in life (Becker 1964) . In the case of young children, the investment decision is generally made by the parents or other caretakers. They are expected to weigh off the future benefits of sending their children to school against the immediate costs. Those benefits can be for the child, but also for the parents themselves, because in the absence of pension systems, children may be their old-age security. The decisions made by the parents need not be rational; they are influenced by how the parents perceive the world around them --which not necessary is in line with reality --and they may be colored by cultural norms and values --which may legitimize existing inequalities. In the following sections, the major household and context-level factors affecting the outcomes of these decisions and a young child's schooling chances in these countries are discussed.
Gender
By far the most important personal characteristic influencing a child's educational chances in the Arab world is gender. This is particularly the case in the rural areas. Although the situation has improved in the last decades, the Arab countries are still characterized by among the highest levels of gender disparity in education in the world (UNESCO, 2010). The major reason mentioned for this is the weak position of women in the region, which is generally associated with the dominant patriarchal culture (Colclough et al., 2000; Moghadam, 2004; author reference) . The Middle Eastern countries are part of what has been called the "patriarchy belt" (Caldwell, 1982) , which includes besides the Arab world also the Asian countries with a Hindu or Confucian background.
The form of patriarchy in this region is characterized by patrilocal extended households, where all power is in hands of the senior male, and property, residence and descend proceed through the male line (Moghadam, 2004) . In this "classical patriarchal system" (Kandiyoti, 1988) , that has functioned for many centuries in these countries and still does in the rural areas, girls are given in marriage at a young age and then move to the household of their husband's family, where they are subordinated to all men and senior women. The major task of women is producing offspring, and the power they eventually can obtain within this system is through their sons. The major task of the men is to provide income and security for their families. There is a strict separation between the male and female domains, with men operating in the public sphere and women in the private sphere. Given the strong emphasis on the male breadwinner role, the high fertility level and the restriction of women to the private domain, girls' educational attainment and women's employment in the formal economy is very low under this system (author reference).
Since the onset of modernization, the system has come under pressure. Reduction in employment possibilities in rural areas and massive migration to the cities have eroded the extended family system and the male provider role. However, its ideology is still broadly upheld and its influence strongly present in the legal framework and institutions of most Arab countries (Moghadam, 2004 ; author reference).
Regarding cultural influences on education, Colclough et al. (2000) argue that poverty may be a major cause of under-enrollment, but that the gender differences in enrollment are the product of cultural practices. Such differences are not only influenced by the values of the parents, but also by the ideas present in the environment in which the household lives, as it is difficult for parents to escape social pressures of neighbours, friends and extended family members (author reference). Consequently, lower educational participation of girls is also expected if the context is more traditional. This will particularly be the case in rural areas, where besides norms that restrict the movement of girls in public space also marriage traditions may negatively affect educational participation of girls. As girls often tend to marry into the families of their husbands, parents may be less willing to invest in their education, because the returns to this investment go to the husband's family (author references).
Socio-economic factors
The costs of schooling include both direct and opportunity costs. Direct costs are expenses for books, school fees, uniforms, travel costs etc. Opportunity costs are the costs of the children not being able to help at home, in the household or at the family farm, or to earn additional money with child labour (Basu, 1999; Admassie, 2003) . Because these costs weight heavier for poorer households, the first, rather obvious, socio-economic hypothesis is on the effect of poverty: Children from poorer households are expected to have lower participation rates than children from other households.
Besides household poverty, also the occupations and educational levels of the parents are expected to play a role. According to status attainment theory, in modern societies, parents have less possibilities to ascertain a good position in society for their children through direct occupational transmission or via transference of capital, because education becomes increasingly important as a means of social mobility (Blau and Duncan, 1967; Treiman and Ganzeboom, 1990) . In these societies, parents are expected to invest more in the education of their children than in less developed societies. The theory also implies that social groups for which direct transference of capital is still important --like farmers --may feel less need to invest in the education of their children. Of the people in dependent employment, we expect non-manual employees to be most aware of the importance of education and thus to invest most in their children's education. Our second socio-economic hypothesis, therefore, predicts educational participation to be lowest among children of farmers and highest among children whose fathers have non-manual occupations.
The effect of the work-status of the mother is less obvious. On the one hand, children, especially girls, of mothers who are working, might be counted on to do the household chores and therefore be less likely enrolled in school. On the other hand, employment of the mother might increase her power within the household and this may increase the chances of her children to get educated. According to the resource theory of conjugal power (Blood and Wolfe, 1960; Rodman, 1972 ) the degree to which partners can influence important household decisions depends on the extent to which they bring in valued resources into the marriage. Mothers who contribute to the household income have more influence on family decisions, as for instance Lakwo (2007) has found for Uganda. It seems likely that such more independent women may be better able to create the possibility for their children and especially for their daughters to go to school.
With regard to the educational levels of the parents, similar processes may play a role, with the parents using their human capital to increase their children' s chances to obtain education (Treiman and Yip, 1989; Shavit and Blossfeld, 1993) . Parents who have reached a certain educational level can be expected to want their children to reach at least the same level (Breen and Goldthorpe, 1997; author reference). We therefore expect higher levels of education of the parents to lead to higher participation levels of their children. For the educational participation of girls, the education of the mother will probably be especially important (Emerson and Portela Souza, 2007) . Mothers who have succeeded in completing a certain level of education have experienced the value of education and also know that it is within the reach of girls to complete that level. Therefore, we expect them to use the power and insights derived from their higher education to make sure that their daughters can go to school too.
Besides socio-economic differences at the household level, also socio-economic characteristics of the context in which the household lives may be important. Within the Arab countries studied in this paper there is substantial socio-economic variation. In more developed districts, facilities are often better, the influence of globalization stronger, and the idea that education is an essential resource for both boys and girls more dominant (author reference).
District level of development is not the only source of sub-national variation that is relevant to educational participation of children. The major difference in all six countries is with regard to the level of urbanization. Because in the Arab world the educational infrastructure and the influence of modern values is strongest in the cities and weakest in the towns and villages of the countryside (UNDP, 2002; author reference), we expect substantial differences in educational participation between the urban and rural areas of the countries.
Demographic factors
Demographic factors that may influence the educational participation of children are birth order, family size, absence of parents, living in an extended family, and being a biological child (author reference). With regard to birth order, there is some evidence that in developing countries the cost of high fertility may be borne by older siblings, rather than by the parents (Buchmann and Hannum, 2001; Emerson and Portela Souza, 2007) . The younger children in such families have more opportunities to go to school because the older children do the household chores, help in the family business, or contribute to the household income by working outside the house.
Besides birth order, also the number of children may play a role. In Western societies and some developing countries, family size tends to be negatively correlated to educational participation, probably because the available resources have to be divided among more children (Pong, 1997; Montgomery and Lloyd, 1998; Buchmann and Hannum, 2001; Booth and Kee, 2005; Li, Zhang and Zhu, 2008) . However, more children also means more helping hands at home, which may raise the chances that at least some children can go to school (Chesnokova and Vaithianathan, 2008) . The same may be true for an extended family. On the other hand, when one of the parents is missing the need for help of the children may be heightened and the chances that they go to school are expected to be lower (author reference).
In situations where children are required to do household chores or to contribute to the household income, it is possible that if there are adopted or foster children, parents may put those duties more on the shoulders of these children instead of their own children (Fafchamps and Wahba, 2006) . Consequently, we expect biological children to be more in school.
Data and methods
The data used for our analyses are large household data sets from the Pan Arab Project for Tables A1 and A2 in the appendix. As can be seen the response rates are high, over 91% in all countries.
Besides household-level data, we use context information at the cluster and district level.
Because the samples are large and the surveys include variables indicating the district and cluster, we could create indicators at these levels by aggregating from the household surveys. Our combined dataset contains information on 79,846 children (39,047 girls and 40,799 boys) aged 8-15, living in 3,842 clusters and 107 districts in six countries.
Method and dependent variable
The data are analyzed with four-level multilevel logistic regression analysis, including explanatory variables at the household, cluster and district level. Multilevel analysis is an appropriate method to include explanatory variables at different levels simultaneously and to study interactions among levels (Hox, 2002; Snijders and Bosker, 1999) . It addresses the correlation among the characteristics of individuals and households nested within the same contexts in a methodologically sound way.
Dependent variable is a dummy variable indicating whether (1) or not (0) the child was enrolled in education at the time of the survey. Our analyses are restricted to children under age 16, because the parent's information is often not available for older children (who may have left their parental families because of early marriage). To make a division between going to school and staying in school, the analyses are done separately for children aged 8-11 and children aged 12-15. The lower boundary of 8 for being in primary education is taken because in these countries there are many children who start school at an older than normal age. The analysis for children aged 12-15 is restricted to children who have been enrolled in school before, in order to focus this analysis more on the determinants of staying in school.
For Tunisia information about having been in school before was only available for children aged 14 and over, for this country the analysis of children aged 12-15 includes some children who never went to school.
To determine to what degree the effects of our independent variables differ between boys and girls and between urban and rural areas, interactions between all independent variables and gender and living in a rural area were tested and included into the model if found significant. To compute these interaction terms, centered versions of the involved variables were used. The main effects, therefore, can be interpreted as average effects. Given the large number of possible interactions, only significant interactions were included.
With six countries it is not possible to test effects of variables at the country level. The focus in this paper is therefore on characteristics of the more nearby context of the cluster (village or neighbourhood) and of the district in which the children live. As all context variables included in our model vary both between and within the countries, the variation among the countries is caught by our cluster and district factors.
Independent variables
Occupation of the father is measured with three categories: (1) Farm, (2) Lower non-farm (sales, services, manual), (3) Upper non-farm (professional, technical, managerial, clerical) .
Work status of the mother is a dummy indicating whether (1) or not (0) the mother was employed. Education of the mother and father is measured in years. Because income is lacking in the data sets, household wealth was measured by an index constructed on the basis of household assets. Using a method developed by Filmer and Pritchett (1999) , all households within a country were ranked on the basis of these characteristics and divided into wealth index deciles.
Presence of the parents was measured by dummies indicating whether (1) or not (0) the mother or father was missing from the household. Birth order and number of sisters and brothers were measured with interval variables. Family structure was measured with a dummy indicating whether the household was a nuclear family (1), or whether besides parents also other adults were present (0). Being a biological child was measured using a dummy with categories (0) for foster, adopted or unrelated children and (1) for biological children. Age of the child was measured in years. Sex of the child was measured as (0) for boys and (1) for girls.
As cultural indicators at the household-level, we used the age difference and difference in years of education between the parents. Traditionalism of the household was further indicated by a dummy indicating whether (1) or not (0) the mother had her first child under age 18.
Children with a missing parent were given the mean score of the other children in the database on the variables indicating characteristics of the parents. Because we also included dummies indicating whether (1) or not (0) the mother or father is missing, this procedure leads to unbiased estimates of these variables (Allison, 2001, p.87) . For children with mothers younger than 16 or older than 49, information on occupation of the father, employment of the mother and the age at which the mother had her first child was not available in the data for Morocco and Egypt. To be able to include those children in the analyses, we gave them on these variables the average of the children for which information was available and we added a dummy to identify them in the analysis. To test whether this procedure might have influenced our results, two robustness tests were performed. In the first test, the models were estimated again after removing (both separately and jointly) these variables from the model. In the second test, the models were estimated after removing the children with missings on these variables. Both tests showed that the way we handled these missings hardly influenced our results.
Context factors
As context characteristics we use degree of modernization, educational facilities, and 
Results
The figures on educational participation of children presented earlier in Figure 2 are for the countries as a whole. However, within countries, major differences may exist, especially between urban and rural areas. In Figure 3 and 4, those differences are shown. At the primary level educational participation is substantially lower in the countryside than in the cities. Especially for girls the differences are large, with up to seven times higher nonparticipation rates in the countryside. The most extreme case is Yemen, with as much as 44 percent of girls against 17 percent of boys out of school in the rural areas. Morocco follows with 21 percent of girls and 12 percent of boys out of school in those areas. In the other countries, the situation is better, with nonparticipation rates of less than 10 percent.
In the cities, educational participation of young children is much higher than in the countryside. In all countries except Yemen, no more than three percent of urban children aged 8-11 is out of school. In the urban areas of Yemen, 6 percent of boys and 9 percent of girls is out of school. An important finding is that in the urban areas the differences in nonparticipation between boys and girls have almost disappeared and that these differences sometimes are even to the advantage of girls. Figure 4 shows that among older children (who went to school before), participation rates are substantially lower than among the younger ones, thus highlighting again the high dropout rates in these countries. Participation rates among older children are particularly low in rural areas, where also gender differences are larger. In Morocco and Yemen, less than 40 percent of older girls is in school. Again we see that in all countries except Yemen gender differences have almost disappeared in the cities, where participation is sometimes higher among girls than among boys. Hence in the cities girls are able to profit from the better educational facilities and/or suffer less from cultural restrictions that may hamper their participation in the rural areas. Tables A3 and A4 in the appendix present the non-participation rates of younger and older boys and girls in the six countries according to characteristics of their family background.
Factors influencing educational participation
Figures show that the socio-economic characteristics of the parents make a big difference for boys and girls at both levels. If the mother has at least some primary education or the father has more than primary education, the chances that a child is in school increase considerably.
The same is true when the father is working in a non-farm occupation and even more so if he is working in an upper non-farm (white-collar) occupation. Household wealth also plays a major role, which indicates that financial restrictions may still be important in the countries under study.
Regarding the demographic factors, the differences in educational participation are less pronounced than those related to socio-economic factors. Most demographic factors show the expected effects in most circumstances, but there are also exceptions. Several effects seem to be stronger for girls than for boys. This is for example the case for the effects of the number of sisters and brothers and the effect of absence of the mother.
Multivariate analysis
We started the multivariate analyses with estimating the percentages of the variation in educational participation explained by factors at the household level and at the context level.
Results indicate that in these countries the context in which the child lives is very important. and 5, and those that differ both according to sex and urbanization in columns 6 to 9. Table 1 shows that, for children aged 8-11, growing older increases the chance they go to school, an effect that is somewhat stronger for boys than girls. Hence parents may have a tendency to keeps girls longer at home than boys. The effect is nonlinear, indicating that the increase is strongest among the youngest children. For children aged 12-15, getting older has the opposite effect. It increases the chance they drop out of school. This is in line with the high dropout rate after age 11, observed in Figure 2 .
Girls are substantially less in school than boys. This difference is strongest in the rural areas. In the urban areas the difference between boys and girls is only present among the younger children. Hence for the younger children the near disappearance of gender differences in urban areas, observed in Figure 3 , must have been due to an overrepresentation of girl-friendly factors in the cities (like a more highly educated population, smaller family size and weaker influence of traditional values). For older children, the multivariate figures confirm the observed disappearance of gender differences in the cities.
When the mother is missing from the household, this has a negative effect on the likelihood younger children and older girls are in school. For younger children, the presence of the mother is particularly important in the cities. Among older children, it is the girls who suffer when their mother is missing. These girls may be pulled out of school to take over their mother's duties. For older boys a missing mother does not have a significant effect, but for them missing their father is significantly negative, indicating that they have to take over their fathers tasks. Living in a nuclear or extended family does not make a difference for children's schooling; hence the positive effect of the presence of other adults in the household observed in other studies (e.g. author reference) does not hold for these Arab countries.
Our analyses reveal clear evidence for competition within households over scarce resources for education. Girls have a lower chance to be in primary school if they have more sisters and brothers. They also tend to drop out more if they have more brothers. For young boys, having more siblings positively affects primary school participation. Hence the burden of a large number of children is to a large extent carried by girls. Only in urban areas, having more brothers increases the probability that older boys drop out of school, maybe because the direct or opportunity costs of education are higher there. Birth order also plays an important role. Earlier-born boys are more in primary school than later-born boys, thus indicating that preference is given to the older sons. Once in school, the earlier-born children, and in particular girls, tend to dropout more. There seems to be also competition between biological and non-biological children, with non-biological children having a lower likelihood of being in primary school than biological children.
As expected, children living in households with more socio-economic resources tend to be more in school. This is the case if their parents have more education, if their father works in a higher level job, and if the parents are wealthier. Only employment of the mother is an exception. Having a working mother decreases the chances of young girls to be in school.
This indicates that these mothers work out of poverty and their young daughters have to take over their household tasks.
Our indicators of traditionality of the parents have little effect on the children's chances of being in school. A larger difference in age or education between the parents has no effect at all, and having a mother who had her first child young only shows a significant negative effect for older children in urban areas. The fact that this variable is not significant in rural areas might be explained by the fact that in the cities starting child bearing young is rarer than in the countryside, and that women who do so are thus generally from relatively more traditional households.
With regard to the different indicators related to the level of development of the area in which the children live, we see -not very surprisingly -that the importance of education in the nearby context of village or neighbourhood (as reflected in a higher educational level of adult males in the cluster), is strongly positive related to educational participation of all children and -more interestingly -that this effect is particularly strong for girls in rural areas.
Hence better facilities and a context where education is valued more have a positive effect on educational participation, independent of the effects of the other factors at household and context level. And it is the girls in more difficult circumstances that profit most from these facilities. The, at first sight counterintuitive, finding that young children are less in school in urban areas and older children are less in school in more developed districts, must be seen in light of this strong positive effect of the nearby educational situation. When this effect is taken into account and also the socio-economic and demographic factors at the household level are controlled for, development might for example mean more opportunities for child labour that pull the children out of school. Still, whatever the reason for these findings, they do not apply to the older rural girls, which remain significantly less in school than their urban counterparts.
Living in a more traditional context, as indicated by the gender difference in education in the cluster, has a significantly negative effect on the likelihood girls are in school, whereas this makes no difference for boys. The effect of living in a district where more households include grandparents from father's side positively affects staying in school in the cities. These grandparents may create opportunities for their grandchildren to stay in school, by taking over household tasks like caring for young siblings. Tables 1 and 2 show that effects of several factors at the household level and of almost all context variables differ between boys and girls. Most effects are stronger for girls than for boys and sometimes even in the opposite direction. Regarding the chances to enter school, earlier-born boys are better off than earlier-born girls. For girls also competition with siblings more often works out negatively. Young girls are less in school if their mother works and older girls if their mother is missing. For older boys absence of the mother makes no difference. For schooling of young girls it is also important to have a more highly educated father, who might be more motivated to overcome cultural restrictions. For continuing schooling, household wealth is more important for boys than for girls. This might reflect the importance of the male breadwinner role in these countries. When needed, boys are more reckoned upon to contribute to household income by working outside the home. The finding that for older boys living in the cities, where work opportunities might be better, negatively affects their chances to stay in school points in the same direction.
Gender differences
Gender differences in effects of context factors reveal that girls profit more than boys of living in clusters with better educational facilities, as reflected in more highly educated adult males. Older girls do worse in rural areas, possibly because traditional norms are more prevalent there. Also in more patriarchal districts, with a weaker educational position of women, girls are less in school. Hence, even after controlling for many other factors, traditional cultural values still have an independent negative effect on educational participation of girls compared to boys.
Conclusions
The Arab countries studied in this paper are characterized by low levels of educational participation and among the highest gender differences in education in the world (UNDP, 2009; UNESCO, 2010) . Still, in the last decades these countries have made substantial progress in getting young children into school. In Yemen the percentage of girls who never entered school, decreased from 84 percent in the 1970s, to 50 percent in the late1990s. In
Morocco, it decreased from almost 68 to 30 percent over the same period. The other countries also showed important improvements. Because primary enrolment rates continued to increase after 2000 (UNESCO, 2010), the major challenge for policy makers has shifted from getting children into school to keeping them there. After age 11, participation rates decrease rapidly. This decrease is strongest in Morocco, Syria, and for girls in Yemen, but it is also present in the other countries.
Another remaining problem is the large difference in participation rates between urban and rural areas. Especially for girls, in all six countries participation rates are substantially lower in rural areas, where between 6 and 44 percent of younger girls and between 21 and 63 percent of older girls were not in school at the time of survey. This may be due to worse schooling and transport infrastructure and cultural restrictions on the freedom of movement of girls. The fact that for boys the situation is better (although also worse than in the cities),
indicates that infrastructural restrictions are only part of the problem and that preferences of the families for boy's education over girl's education play an important role too.
In the urban areas gender differences in participation rates have almost disappeared.
Participation of girls in the cities is sometimes even better than participation of boys and, with the exception of Yemen, nowhere the difference is more than one percent point to the disadvantage of girls. This might be the result of the more favourable schooling opportunities and greater freedom of movement in urban areas. It stresses again that the differences between boys and girls in the countryside are at least in part due to the influence of traditional values that restrict the possibilities of girls to go to school.
Our analyses showed that the factors central in status attainment and social mobility models, i.e. father' s and mother' s education, household wealth and father's occupation, also are among the major determinants of educational participation in the Arab world. This might come as no big surprise, as these factors have been consistently found to profoundly affect educational attainment and achievement in other countries. Still it is important to know that in these Arab countries, which sometimes have been denoted as fundamentally different from the West (Huntington,1996; Inglehart and Norris, 2003) , the status attainment process is at least partly driven by the same factors.
Besides socio-economic resources also demographic factors such as age, absence of parents from the household, number of siblings, birth order, and being a biological child are important for educational participation. For children aged 8-11 the likelihood to be in school increases with age, whereas for children aged 12-15 the likelihood decreases, thus indicating that both starting late and dropping out early are a problem. The effects of the number of brothers and sisters and birth order show that in decisions about entering school, preference is given to the older sons. At the same time we found that the earlier-born children (both boys and girls) are also the first to drop out. This suggests that they are reckoned upon to help at home or to earn some additional money with child labour.
Patriarchy and traditionalism predominantly affect girls, as we expected it would. This effect is mainly due to the context in which the family lives and not so much to traditionality of the family members themselves. We found hardly any effect of our indicators for traditionality at the household level, but strong effects of our indicator at the cluster level. In communities with a larger gender difference in education, girls were significantly less in school. With regard to the effects of level of development, we found that older children and younger rural boys have higher dropout and nonparticipation rates when they live in more developed districts. A possible explanation for this at first sight unexpected finding might be that in more developed districts the chances to earn additional income through (child) labour are better. 
An aspect in which these

